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Abstract 

In this chapter, universal and culture-specific aspects of socialization of emotion regulation are dis
cussed. Emotions and emotion regulation are socialized and develop in cultural contexts. Cultural 
views on self·other relations are the basis for the child's agentic self and emotion regulation affecting 
the socio-emotional adjustm�nt in the respective culture. Cultural models of self-other relations are 
transmitted through socialization processes such as parenting beliefs and practices, which can differ 
in their specific cultural meaning and therefore affect emotion regulation differently. This chapter dis
cusses cross-cultural studies on the function of parental support, control, and sensitivity for emotional 
development and regulation. Cultural differences shed light on the importance of taking the cultural 
context into account when studying emotion regulation and socio·emotional competence. Possible 
consequences for planning intervention programs are discussed. 
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Children grow up in a developmental niche as part of the broader culture. The socializa

tion goals for emotion regulation aim to foster the development of culturally adequate 

regulation in accordance with the respective cultural values. The resulting cultural fit 
can be understood as cultural emotional competence (Friedlmeier & Trommsdorff, 

2002; Trommsdorff, 2007a). However, research on emotion regulation and related 

concepts is usually based on Western studies, usually of adult (student) samples from 
WEIRD (Western, Educated, Industrialized, Rich, and Democratic) societies (Henrich, 
Heine, & Norenzayan, 20 I 0). 

So far, only a few culture-informed studies on the development and socialization of 
emotion regulation are available (for reviews see Cole, Dennis, Martin, & Hall, 2008; 
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Cole & Tan, 2006; Friedlmeier, Corapei, & Cole, 2011; Heikamp, 'rrol11msdor1l & 
l<'iisehe, in press; Mesquiia & Albert, 2007; Rothbaum & Rusk, 2011; TrommsdorfT, 
2006, 2012; Trommsdorlr & Cole, 2011; TrommsdorfT & Roihbaul11, 20(8), Empiri
cal findings have shown cultural and individual differences in the preference of open 
versus restricted emotional expression or socially disengaging (anger) versus engaging 
(shame) emotions (Kitayama, 2001; Markus & Kitayuma, 1(91), 'These findings can 
be interpreted as indicating di fferent cultural values and rnodels of agency that affect 
development of emotion regulation, It will be questioned whether claims for a gener
alization of such speeies-speciJk samples is justified, Before we review some research 
llndings, which call this generalization into further question, wc need to clarify the 
meaning of the term emotion regUlation, 

Emotion regulation is defined here as a skill and as a motivated goal-directed 
behavior based on agency, a major factor in the general development of self-regulation, 
Emotion regulation generally refers to the regulation of emotion-related physiologi
cal responses, motivational states, experience, and associated behaviors "in the service 
of accomplishing affect-related biological or social adaptation or achieving individual 
goals" (Eisenberg & Spinrad, 2004, p, 338), From a developmental perspective, matu
rational and experience-based changes in efTortful inhibitory control (e,g" voluntary 
behavior inhibition, attention processes) are associated with the development of emo
tion regulation and related responses (e,g" coping with stress) (Blair, 20 10), 

Taking a functionalist approach to emotion Saarni, Campos, Camras, and Withering
ton (2006) emphasize that emotions result 11'om cognitive appraisals of events and influ
ence evaluations of capacities to act: "Emotion is thus the person's attempt or readiness 
to establish, maintain, or change the relation between the person and his or her changing 
circumstances on matters of significance to that person" (p, 227), According to this view 
emotions are subject to regulation and have the capacity to influence other psycho
logical processes (e,g" attention, motivation, cognition; Gross & Thompson, 20(7), In 
line with this view on emotion, agentic regulation is assumed to be an activity that is 
motivated by the goal to fuiflll one's needs in accordance with onc's self-construal and 
self-other relations, "To be an agent is to intentionally influence one's functioning and 
life-circumstances" (Bandura, 2006, p, 1(4), Bandura (2006) describes the major prop
CIties of subjective (perceived) agency as intentionality, forethought, self-regulation, 
and self-rel1ectiveness, Agency is the dynamic l�)rce in regulatory goal-directed behav
ior underlying individual development in context (Trommsdorl1� 2007a), 

The ability for emotion regulation is complemented by the motivation and intention 
to self-regulate in order to achieve self-f()cused (e,g" improving one's individual sta
tus) or other-focused (e,g" improving the outcomes of the group) goals (Trommsdorfl: 
2009,2012; Trommsdorff & Cole, 2(11), Emotion regulation therefore is seen here as 
an intended or as an agentic, goal-directed act that develops in difTerent stages, These 
stages range from infants' early understanding of physical and social agency influencing 
objects and people through behavior to children's more mature understanding ofthe self 
and of others as mental agents (see Gergely, 2002; Meltzon� 1995; Tomasello, 1999, 
2009; Wellman, 20(9), 
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Early in development, caretakers play an important role as socialization agents for 
t11 e development or emotion regulation within thc i�lmily context (Morris, Silk, Stein
berg, Myers, & Robinson, 20(7), Socializatiol1 conditions arc influenced by the broader 
sociocultural context and mecliate between culture and individual development (Roth .. 
baum, Pott, Azuma, Miyake, & Weisz, 2000; Rothbaurn & Trommsdorf( 2007; Super 
& Harkness, 1997; Trommsdorn� 2007a), Taking culture into account suggests that 
soeialization should be studied in relation to caretakers' intuitive beliefs about emotion 
socialization and parenting practices, These beliefs are seen as part of the developmen
tal niche of the child, which is anchored in a cultural context based on a culture-specific 
meaning systcm for constructing the seJj� others, and social relations, The cultural COIl
text affects soeialization conditions and thereby the development of emotion regulation, 
According to this theoretical framework the child is seen as agentic, contributing to 
his or her own development, both being int1uellced by proximate settings (e,g" family, 
school) and the wider sociocultural context (e,g" culture), and influencing the respee .. 
tive sociocultural context. 

To summarize, emotion regulation is influenced by motivation, cognitive abilities, 
and SUbjective beliefs in self.-other relations, Moreover, emotions influence the cogni
tive evaluation of capacities to act and the selection, initiation, and execution of actions, 
In the next sections we discuss relations of emotion regulation to cultural models of 
agency and control beli'ifs (and relatecl views on the self and the world) and how these 
affect speeiiicnmllS ofregulatory behavior. In the first section, we examine some uni
versal and some culture-specific aspects of emotion regulation (and aspects of coping), 
In the second section, we present a culture-informed perspective on the development of 
emotion regulation and discuss the role of parenting beliefs and practices for emotional 
development and development of emotion regulation, The summary unclerlines tbe 
importance of culture-inj�)rmed studies for a better understanding of emotional devel
opment and emotion regulation, 

Individualistic and Social-Oriented Approaches to Emotion Regulation: 
A Cultural View 

Cultural Models of Agency and Their Relation Emotion Regulation 

Cultures are not homogenous entities, and socialization and developmental outcomes 
can comprise individualistic and relational facets depending on situational conditions 
(GreenJicld, 2010; Raefl: 2(10), Therefore, a simple dichotomy (e,g" individualism 
versus collectivism) may have a heuristic value but cannot account for the inter- and 
intra-cultural variance (sce l11eta-analysis by Oyserman, Coon, & Kemmelmeier, 2002), 
The authors describe corc elements of individualism as the value of independence and 
uniqueness, whereas core elements of collectivism are described as duty to in-group 
ancl mainlaining harmony, Thesc world views differ in the issues and values they makc 
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salient (Kagityiba�i, 1997). 'fhere is no perfect solution to solve the problem of simplifl_ 
cation by grouping cultural phcnomena into types (such as individualism, collectivism; 
or "Gel11einsehafl" and "(Jesellschaft"). Both types, a purely descriptive approach illus
trati ng a variety of phenomcna and an "address" approach only naming the societies, 
lack a theoretical perspective on the psychological variables. To unpack culture (e.g., 
"Asian" societies), theoretically-based descriptions are needed (Bond & van de V ijver, 
20 I I; TrommsdorfL 20 12). 

Trommsdorff (2009) suggested in l ine with others (Rothbaum & Trommsdorn� 
2(07) that development of emotion regulation is related to cultural models of agency 
and self .. rcgulation. Cultural diJTerences in models o f  agency have been described 
along the lines of independence and i nterdependence, individualism and collectivism, 
or disjoint and conjoint agency (sce Markus & K i tayama, 1991, 1994, 2004; Markus, 
Uchida, Omoregie, Townsend, & K itayama, 2006; Morris, Menon, & Ames, 2(01). A 
basic difference between these models is the concern with individual autonomy and 
self-related goals versus the concern with social goals and harmony control. A major 
assumption of an individual-centered approach is that people strive j�)!" i ndependence, 
self-fulflllment, and authentic  expression of emotions based on autonomy. In contrast, 
for the majority of many non-Western (e.g., Asian) societies, a social-oriented approach 
is  more appropriate because people thcrc strive for interdependence and relatedncss, 
regarding the self as embedded in social relationships (Ki tayama, 2000; Markus & 
K itayama, 199 I ;  Triandis, 1989; sce chapter 14). The related culture-specific develop
ment of emotions has been characterized as fostering soci ally disengaging (e.g., anger, 
pride) versus engaging (e.g., empathy) emotions (Ki tayama, Mesquita, & Karasawa, 
20(6). 

Most research on emotion regulation has taken an individual-centered approach, 
which is based on Western values emphasizing clear boundaries between one's self and 
others (Sampson, 1988; Spenee, 1985). Accordingly, most psychological research on 
emotion regulation has focused on the individual person and the inner self. However, 
recent research on intergroup phenomena (Vohs, Lasaleta, & Fennis, 20(9) as well as 
on cultural phenomena (Cohen & J-Ioshino-Browne, 2005; Rothbaum & Wang, 2010; 
TrommsdorfC 20(9) has taken a social-oriented perspective into consideration, sug
gesting that emotion regulation can be motivated by the goal to act in accordance with 
relevant others' expectations. This pcrspective is in line with the notion o f  the inter
dependent self (Markus & K itayama, 1991), and a broader view on the "cultural self' 
(dilTerent from the "conceptual" self) (Shweder et aI., 1998), assuming a multih,ceted, 
permeable, and context-dependent self. According to an individual-centered approach, 
self .. and emotion regulation are agentic processes aimed at j�lstering independence and 
promoting self-focused emotions (e.g., pride). In contrast, according to a social-oriented 
approach of a cultural sel( self .. and emotion regulation are agentic processes aimed at 
fostering interdependence and promoting other-focused emotions (e,g" empathy). 

The two types of emotion regulation are assumed to be rclated to different views of 
the self in  relation to the world. Therefore, culture-informed studies on control beliefs 
and attributions and their relation to emotion regulation will be addressed nex1. 

11 G. Trommsdorff & T. Heikamp 

Social i zation of Emotions and  Emotion Regulation i n  Cu ltura l  Context 

control Beliefs and Attributions: Social-Cognitive Fadors in Emotion Regulation 

]mportan( but i nfrequenlly considered factors involved in emotion regulation arc attt·i·· 

butions and beliefs about (he self and world (Rothbaum & Wang, 20 I 0). The belief in 

all entity self (fixed traits) and a malleable world gives r ise to a tendency to pursue high 

intensity happiness and to change the world. On the contrary, a belief i n  a malleable 

self and an entity view on thc world gives r ise to a tendcncy to pursue calmness and to 

change the self to fit the world. Although coping and emotion regulation arc discussed 

as different concepts, there is conceptual overlap and the study of emotion regulation 

has implications for understanding the development of coping and vice versa (Eisen· .. 

berg, Valiente, & Sulik, 20(9). 

For i nstance, referring to the distinction of primary and secondary control, agen

tic regulation can e ither aim to change the environment (fixed self and a malleable 

world) or to adapt the self to environment (malleable self and flxed world) i n  order to 

satisfy one's needs depending on salient self-construals (Rothbaum, Weisz, & Snyder, 

1982; Wcisz, Rothbaum, & Blackburn, 1(84). The direct personal control attempting to 

change the environment is typical for Western cultures where autonomy is highly val

ued. Cultural diJTerences in pri mary and secondary control have been demonstrated in 

cross-cultural studies on coping (Essau & Tr0111msdorfJ� 1996; See & Essau, 2(10). The 

prevalence of secondary control in societies that value harmony (Essau & TroI11msdorff� 

1996; Weisz et aI., 1984) can be seen i n  the aj�lrel11entioned value of emlrt and self

improvement in East Asian cultures (e.g., Heine, Lehman, Markus, & K itayama, 1999; 

Li, 2002, 20(5). Morli ng and Fiske's (1999) concept of harmony control as separate 

11-0111 primary and secondary control suggests the importance of social-oriented regula

tion. According to the cultural model of interdcpendence, agency serves the motivation 

10r relatedness and is directed to fitting in socially by adjusting one's own goals and 

behavior to the goals and expectations of others (ht-focused secondary control; Morling 

& Evered, 20(6). In contrast, in  the cultural model of i ndependence, primary control 

serves to mai ntai n  i ndividual autonomy. 

Emotion regulation also operates through such culture-specific ways of self .. and 

world views. These arc indicated in attributions and everyday explanations (Miller, 

1984). For example, successful emotion regulation can be enhanced by the belief in  

external or  i nternal causes of  (me's own behavioral outcomes, indicating a belief in  entity 

(Jlxed traits) or malleability of the self (Dweck, 1999). The belief in malleability (vari 

able factor) allows for further eJTort and striving even alter f�lilure because one's ability 

(stable factor) is not seen as primarily influencing achievement outcomes. Through the 

practice of tra in ing and related e1Tortful regulation, East Asian children tend (0 internal

ize the model of the malleable self and engage in emotion regulation fostering effort and 

exercise, thereby accommodating to parental expectations (Trornmsdorn� 2(12). 

Further, the belief i n  external causes of another person's behavior allows for dis
counting negative behavioral outcomes (aggression); this reduces one's own Jj'ustratioll 
and disappointment. For example, another person's aggression is i nterpreted by Bal i 
nese and Japanese adolescents as a non-intended act resulting from bad luck or even 
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from one's own (the victim's) misbehavior (Kornadt, 20 11). This interpretation reduces 
anger and the tendency for revenge (see chapter 10). Accordingly, emotion regulation 

and coping differ depending on the individual's control beliefs and attributions, which 
are socialized in the respective culture (Trommsdorff, 2007b). 

In Confucian societies, striving for virtue by learning and exercise are the preferred 
control strategies for achieving mastery and contributing to society (Li, 2002, 2005; 
Rothbaum & Rusk, 20 11; Trommsdorff, 2012). Striving for self-improvement (Heine 
et aI., 1999) and self-cultivation are part of self-regulation (Hwang & Chang, 2009), 

whereas self-enhancement is not (see Sedikides & Gregg, 2008, for different kinds of 
sel f-enhancement). Thus, depending on the cultural preference of causal attributions 

(e.g., malleability beliefs), different modes of emotion regulation are preferred. These 

modes are in line with the cultural model of self and agency and respective self-other 
relations. 

Therefore, this chapter on the socialization of emotions and emotion regulation 
goes beyond an individual-oriented approach and attempts to reduce possible biased 
theorizing by extending the discussion to a social-oriented approach. The development 

of emotion regulation is related to control beliefs (causal attributions and fit-focused 

control) in line with the respective cultural models of self-orientations (independent 

vs. interdependent). These different orientations develop as part of the attachment rela

tionship between caretaker and child and result from a culturally different focus on 

autonomy and relatedness and its relations (Morelli & Rothbaum, 2007; Rothbaum et 

aI., 2000; Rothbaum & Trommsdorff, 2007). Useful methods for achieving this goal are 
cross-cultural comparisons of socialization conditions and developmental outcomes of 
emotion regulation. Therefore, we will discuss cultural difference in development of 
emotion regulation in the next sections. 

Cultural Differences in the Development of Emotion Regulation and 
Emotion Socialization 

Development of Intra- and Interpersonal Emotion Regulation 

Emotion regulation has often been described to develop through the experience of 
regulation provided by the actions of caretakers. [n early development the caretaker 

responds to a child's needs, and supports the child's attempts to regulate emotions on 

his or her own as part of interpersonal regulation. Most studies on the development of 
emotion regulation have postulated a shift from interpersonal regulation (organized by 
the caretaker) to intrapersonal regulation organized by the child in more or less autono

mous ways (see Holodynski & Friedlmeier, 2006; Thompson, 1994). These two modes 
of regulation are based on different models of agency: social interaction in the case of 

the infant's interpersonal (asymmetric) regulation, and activation of internalized models 
of regulation in the case of the child's intrapersonal regulation. 
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This raises the question whether these two modes indicate a developmental process 

that is based on an individualistic orientation. The concept of intra personal emotion reg

ulation conceives of the self as independent with emotion regulation serving to maintain 

autonomy. However, emotion regulation may also be a means to achieve other-oriented 

(more or less far-reaching) social goals such as acting in accordance with group values, 
promoting group interests, or solving/avoiding social conflicts (e.g., Mulder, 1992; Yohs 

et aI., 2009). Sameroff (2009) assumes an integration of individual and social factors 

when defining "behavioral self-regulation as an emergent of social regulation" (p. 2). 

This implies a broader view of the "cultural" self (Shweder et aI., 1998). 

Here we assume that individuals may differ in their preference for intrapersonal or 

interpersonal regulation, and that those preferences may be related to self- versus other
focused emotional development. Either preference depends on the self- or other-focused 

self-construal, the motivation to act in accordance with personal desire or norms and 

situational demands, and the prevalent cultural model of independence or interdepen

dence. Self- and emotion regulation require agency for both the development and for 
the activation of either regulatory skills. The activation of self- or other-focused emo

tions and intra- or interpersonal regulation is based on the internalization of culture
bound values and goals. Both modes exist within as well as between cultures, although 
cultures differ in the prevalence of situations evoking each mode (Trommsdorff, 2012). 

Since the individua\-centered approach of intrapersonal regulation does not suf

fice to explain the development of an extended interpersonal regulation, we are sug
gesting here to distinguish two types, the interpersonal intimate and the interpersonal 

extended regulation, taking into account basic needs, individual goals and values, and 
attributional and motivational preferences (see Table 4.1). In early development, a pre

condition for self-regulation is the intimate interpersonal regulation with the primary 
caretaker. In later development, the social and cultural context may require an extended 

Table 4.1. Development of emotion regulation as influenced by the cultural model of agency 

Development of emotion regulation 

Interpersonal intimate Intra personal Interpersonal extended 

Context Parent-child interaction Self-other differentiation Self-other bonds 

Universal 
needs 

Regulating 
agent 

Self-regulation 

Self-construal 

Agency 

Attachment 

Caretaker 

Dependent 

Dependent 

Autonomy Relatedness 

Self Internalized social 
expectations 

Independent Shared (related) 

Independent Interdependent 

Disjoint agency Conjoint agency 
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relational quality of interpersonal regulation. For example, the commitment to social 
roles and the social group motivate people to exert self-control and engage in interper_ 
sonally engaging regulatory processes. Especially in a cultural and situational context 
where the cultural model of interdependence and relatedness prevails, interpersonal 

extended emotion regulation is given priority (see Table 4.1). 
Both forms of regulation, intrapersonal (independent) and interpersonal extended 

regulation, are seen as agentic modes of emotion regulation. We define here interper

sonal-extended regulation as a form of shared regulation based on empathic relatedness 
with others, assuming cultural and individual differences in both forms of regulation. 
We will address this issue in more detail when we discuss cultural differences in parent

child relationships and development of emotion regulation. 

Cultural Differences in the Development of Emotion Regulation 

As mentioned earlier, the cultural model of interdependence facilitates adjustment to 

other people and interpersonal emotion regulation. These individuals tend to prefer the 

outsider mode, in which one looks at the self through the eyes of others and regulates 
one's emotions in order to maintain social harmony and tight social norms (Co hen & 
Hoshino-Browne, 2005). For European-American populations, relatively loose social 
norms are related to the insider mode of looking at the self through one's own eyes. 

Here, the belief in authentic expression of emotions influences the socialization of emo

tion regulation. For example, emotion regulation in the Confucian tradition follows the 
goal of fostering a relational self. This requires the person to maintain "face" and social 

harmony by taking into consideration other's expectations and by fulfilling one's role 

obligations in relationships, particularly to family members (see Miller, 1997). A goal 
for emotion regulation in many Confucian-influenced communities is self-cultivation 

and self-perfection ( Hwang & Chang, 2009). 

In a cultural context of relatedness and social harmony, two of the most valued 
developmental tasks are empathy and perspective taking. Emotions are regulated in a 

way that fosters harmony. Accordingly, the expression of socially disengaging emotions 

such as anger, disappointment, and distress is rather discouraged in cultures that favor 
the interdependent model of agency (Kitayama, 200 I ;  see chapter 5). This is also the 

case in cultures that, though not following the Confucian tradition, favor value systems 
in line with Hindu or Buddhist beliefs. For example, in Japan, Nepal, Java, and in many 
Indian communities, children are socialized to know that expressing anger when frus

trated is socially undesirable and considered as immature behavior (see Cole, Tamang, 
& Shrestha, 2006; Co le & Tan, 2007; Kornadt, 20 11; Trommsdorff, 20 I 2). 

In Asian cultures, caretakers refrain from supporting children's expression of nega

tive emotions based on the belief that this may endanger the child's socio-emotional 

competence. This is in contrast to European American parents who show relative sup

port and encouragement of children's expression of negative emotions based on the 
belief that suppression may harm the child's socio-emotional competence (Tromms-
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Table 4.2. Cultural model of socializing emotion regulation 

Independence 

Child's emotional reaction 

Parent's socialization of 
emotion regulation by 

Agentic emotion regulation 

• socially disengaging 
• authentic self 
• anger, pride 

• promotion focus 
- expressive encouragement 
- reactive sensitivity 

• disjoint 

Interdependence 

• socially engaging 
• empathic, other-focused 
• shame, sadness 

• prevention focus 
- minimization 
- proactive sensitivity 

• conjoint 
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dorff, Cole, & Heikamp, 2012). Here, one can see the impOliance of taking into account 

the cultural meaning of both supportive parenting and socio-emotional competence. 

In Asian cultures, regulating socially disengaging emotions serves the goals of 

social belonging, related ness, and maintaining social harmony and thereby contributes 
to socio-emotional competence. For example, Japanese or Chinese caretakers socialize 
children to become aware of other person's feelings (e.g., Hayashi, Karasawa, & Tobin, 

2009; Lebra, 1994; Wang, 2003). The development of interpersonally based other
focused (in contrast to �elf-focused) emotion regulation such as empathy and shame in 
the service of harmonious interpersonal relations ("relational emotional competence") 

has been reported in several culture-informed studies for Japanese, Korean, Chinese, 
Javanese, Nepalese, or Indian children (for an overview see Friedlmeier et aI., 2011; 

Trommsdorff, 2006, 20 I 2; Trommsdorff & Co le, 2011; see Table 4.2 and Figure 4.1). 

However, besides the different quality of negative emotions (e.g., anger versus sad

ness versus shame) the process and outcome of emotion regulation has to be taken into 
account in order to illustrate emotional competence. Since most studies are based on 

self-reports, the process of emotion regulation remains unclear. In our own observational 

Cultural model of agency and emotion regulation 

Figure 4.1. Cultural model of agency and emotion regulation (adapted from Trommsdorff (2009), 
p.69) 

. 
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studies, signifleant differences betwecn Japanese and German children with respect to 
the rcgulation of ncgativc emotions (Friedlmeier & Trommsdorn: 19(9) and the pro
cess of regulation (relatcd to diffcrent negative emotions) occurred (Troml11sdorf'f & 
Friedlmeier, 20 I 0). In the latter study, the experimental conditions differed with respect 
to self-focused negative emotions (disappointment, failure) and other-j()Cused negative 
emotions (e.g., empathic distress for anothcr person's misfortune) of prcschoolcrs. In 
thc sclf-focused condition, children were asked to draw a picturc within a limited time. 
Japanese, as compared to German girls, showed less distress when they realized before 
the time elapsed that they were not able to complete the task successfully. German and 
Japanese children showed an increased distress reaction after the given time elapsed 
and the experimenter took the incomplete picture away for evaluation (stress induction). 

Baseline 

T1 

End Induction of 
distress 

T2 B 
Self-focused condition 

End of 

German girls � Japanese girls 

T4 

Figure 4.2. Emotion regulation in self-focused condition: Experiencing own failure. German girls 
showed a significant increase of distress expression during the task (from T1 to T2), whereas Japanese 
girls did not. Both groups showed a significant increase from the end of the task (T2) to the distress 
induction (B). Distress expression decreased significantly (T4 compared to B) for Japanese girls but 
not for German ones. German girls showed a significantly higher intensity of distress expression than 
Japanese girls at the end of the task (T2) and at the end of the situation (T4). (From: Trommsdorff, G., 
& Friedlmeier, W. (2010). Preschool girls' distress and mothers' sensitivity in Japan and Germany. Eu· 
ropean Journal of Developmental Psychology, 7, 350-370. Reprinted by permission of Taylor & Francis 
Ltd, http://www.tandf.co.uk/journals) 
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----------_. 
--.---... ----�---.'"---�---�---�-.-.--�-�.,-,-� ... ----.---�-�.-. __ ._._--_._._---

However, Japanese girls were less distressed at the end of the situation after some min

utes than German girls (sce Figure 4.2); they seemingly had regulated their distress and 

showed again a relaxed mood. In the other-focused situatioIl, Japanese girls (as com
pared to German ones) became increasingly more distressed witnessing the misfortune 
of another person. As compared to German girls, the Japanese, could regulate their self
focused negative emotions more successfully and their other·-focused negative emotions 

less so (see Figure 4.3). Moreover, in linc with other studies (e.g., Trommsdorn: r;riedl

meier, & Mayer, 20(7), these flndings also suggest that at a rather early age children 

interpret the same situations differently across cultures, leading to different emotional 
reactions. The self:' and other-focused emotions may indicate emotional costs for valu
ing independence or interdependence, respectively (TrommsdorJT & Friedlmeier, 2(10). 

3.0 �------.----------------------.. ----------.-.------.------'1 

0.0 +-----.--.--.--.--'fu'¥---------'�--"-------'--------'---T'----... -.. -------.. ----1 

Baseline 

T1 

German girls 

Beginning 

T2 

Other-focused condition 

Ending 

B 

� Japanese girls 

Figure 4.3. Emotion regulation in other-focused condition: Experiencing another person's misfortune. 
German girls showed a significant decrease of distress expression from the beginning (T2) to the end 
of the situation (B), whereas Japanese girls showed a significant increase. Intensity of distress ex
pression at the end of the situation was significantly higher for Japanese girls than for German girls. 
(From: Trommsdorff, G., & Friedlmeier, W. (2010). Preschool girls' distress and mothers' sensitivity in 
Japan and Germany. European Journal of Developmental Psychology, 7, 350-370. Reprinted by permis
sion ofTaylor & Francis Ltd, http://www.tandf.co.uk/journals) 
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Cultural Differences in Socialization of Emotion Regulation 

Parents' socialization goals and practices are usually influenced by predominant cultural 
values and related agency beliefs (i.e., disjoint, conjoint models of agency). Socializa
tion can be based on direct parenting (e.g., supportive, nonsupportive) or indirect par
enting (e.g., modeling; Morris et aI., 2007). Further, intuitive parenting beliefs ("naive 

theories") and goals are part of the socialization processes and help to better understand 

the cultural meaning of specific parenting practices (e.g., parental control) (Tromms

dorff et aI., 2012). 
Self-reported direct parental reactions to children's negative emotions have often 

been found to influence children's development of emotional competence. Usually, 

"supportive" (e.g., encouragement of emotion expression, giving instrumental or emo

tional support) and "nonsupportive" (e.g., dismissing, minimizing, ignoring) parental 

responses to children's negative emotions have been assessed by the Coping with Chil

dren's Negative Emotions Scale (CCN ES) consisting of hypothetical scenarios (Fabes, 
Poulin, Eisenberg, & Madden-Derdich, 2002). Most studies including European Ameri

can samples show that "supportive" parenting fosters successful emotion regulation 
(e.g., Davidov & Grusec, 2006) and social adaptation (e.g., internalization of rules of 

conduct; Suchodoletz, Trommsdorff, & Heikamp, 20 11). However, is the meaning of 
"supportive" parenting in Asian cultures the same as in the European American context? 

Cross-cultural studies showed significant differences in mothers' reactions. For 

example, more minimizing reactions and less expressive encouragement were reported 

by Indian and Nepalese as compared to German and European American mothers of 

6- to 7-year-old children. Further, Asian mothers reported more distress as a reaction 
to the chi Id's expression of negative emotions (Fasche et aI., 20 11; Trommsdorff et aI., 

2012). In another study, German mothers of preschoolers, compared to Indian moth
ers, reported less distress and more encouragement of negative emotional expression 

of their preschool children (Heikamp, Mishra, Suchodoletz, & Trommsdorff, 2008). 

This is in line with results from the study by Raval and Martini (2009) on Indian moth

ers' high endorsement of minimization and low value for expressive encouragement of 

negative emotions. The authors also showed that traditional in comparison to urbanized 

Indian mothers were more likely to perceive the child's expression of negative emotions 

as socially undesirable. 
These results are consistent with the literature on socialization of emotions in Asian 

countries. For example, Japanese (Lebra, 1992; Trommsdorff & Kornadt, 2003), and 

Chinese parents (Chan, Bowes, & Wyver, 2009) discourage the expression of nega
tive, socially disengaging emotions. Chinese parents value the relational compared to 

individualistic emotional competence of their children higher. Therefore, Asian parents 
rather prefer "conjoint" (i.e., proactive sensitivity) as compared to "disjoint" (i.e., reac
tive sensitivity) agency in emotion regulation (see Table 4.2 and Figure 4.1). Emotion 

regulation as part of socio-emotional competence has a different meaning in Asian as 

compared to European American cultures. An important goal in Asian cultures is that 
children learn to maintain social harmony and not to disappoint social expectations 
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(i.e., prevention focus). In contrast, in European American cultures, autonomy, self

confidence, and authentic expression of emotions, are relatively more highly valued 

parental goals (i.e., promotion focus; see Table 4.2). 
Cross-cultural studies have shown that two modes of caretaker's sensitivity have to 

be distinguished: proactive (i.e., caretaker anticipates child's emotion experience) and 

reactive (i.e., caretaker reacts to child's emotion expression) sensitivity. Proactive sen

sitivity is based on an empathic understanding of the child's feelings, and the mother's 

anticipation of the child's needs. This results from a very close mother-child bond

ing, her felt responsibility to fulfill the child's needs, the goal to save her child from 

negative emotions (prevention focus), and her conceptualization of the child as a child 

(see Trommsdorff & Kornadt, 2003; Trommsdorff & Rothbaum, 2008). These studies 

Suggest that an important cultural difference in socialization conditions is related to 

the value of autonomy and relatedness and its culture-specific meaning (Rothbaum & 
Trommsdorff, 2007; Trommsdorff & Rothbaum, 2008). Both pro- and reactive sen

sitivity have different effects on the child's emotion and self-regulation (Rothbaum, 

Nagaoka, & Ponte, 2006; Trommsdorff & Friedlmeier, 20 I 0; Trommsdorff & Roth

baum, 2008; see Table 4.2). 

Preliminary results from an ongoing cross-cultural study on self-reported parental 
cultural beliefs in Nepal, India, Korea, Germany, and the US (about N = 100 in each 
country) illustrate cultu�al differences in mothers' reactions when their 6- to 7-year-old 

child experiences a disturbing or frustrating situation (Fasche et aI., 2011; Trommsdorff 

et aI., 2012). Caretakers from contexts valuing interdependence (i.e., Nepal, India) pre
ferred proactive (in contrast to reactive) sensitivity in comparison to caretakers from 

independence-oriented socialization contexts (i.e., Germany, the US). 

Typical examples of Asian mothers who take the initiative in regulating the child's 
needs before the child regulates their own needs include: "By guessing in advance we 

can fulfill the needs of the child in time." "Being a mother I would know her needs 
before she tells me." "The child is still small and does not know what he has to do." 

"We have to teach the child what behavior to learn. This depends on the mothers." 
"Children do not know so much what they need and when." Typical examples of West
ern mothers who reject such interventions and who instead demonstrate the belief that 
the child is a separate entity from the mother who can regulate his or her own needs 

include: "Because with anticipating the child's personal opinion leads to forcing the 
parent's will/preferences on the child." "I can only act on what I think, and the child can 

think completely differently." "The child should have experiences of her own." "The 

child should cope with the situation herself." "If I interfere, I disturb her development." 
The data consistently showed a higher preference of proactive than of reactive sen

sitivity for Nepalese and Indian as compared to German and US mothers. However, the 

response patterns of the Korean mothers were less consistent. Also, Asian compared 

to Western mothers showed more proactive sensitivity and also reacted to their child's 

distress with more concern (distress), less expressive encouragement, and more minimi

zation (playing down the distressing event and the child's negative emotions). Further 

analyses of our interview data on mothers' beliefs about sensitivity based on the method 
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by Rothbaul1l et al. (2006) showed that most Indian and Nepalese mothers clearly pre
ferred to immed iately comfort the chi Id ,  whereas half of the K orean mothers, and the 
majority of G erman and U S  mothers, expected the ch i ld (0 clearly express his  or her 
needs. 'rhe results also showed cultura l  d ifferences in the associ ations between moth
ers' implicit  (heories regarding reactive and proactive sensitivity and their reactions to 
the chi ld's d istrcss. Only for Indian and N epalese mothers did a substantial association 
between proactive sensitivity and lower level of expressive encouragement and higher 
level of minim ization occur. This indicates the aforementioned culture-specific meaning 
of parental support, which is i n  contrast to European American stud ies on s upportive 
parenti ng. 

Whi le  these self-report stud ies focus on specific parental reactions to children's dis
tress, observational studies provide more insight into the i nteraction process between 
caretaker and chi ld. The observational methods further clarify the culture-specific 
meaning of certain caretaker 's behavior s uch as sensitivity (Rothbaum et aI., 2006; 
Trommsdorff & Friedlmeier, 2(10). Observational studies of German and J apanese 
mothers who w itnessed distress of their ch i ld  are in l ine with these results. M others of 
2-year-old toddlers regulated their chi l d 's negative emotions by engaging in i nterper
sonal regul ation, not leaving the chi ld regulating alone. I ntrapersonal regulation did 
not occur in this age group, even i n  the German sample. M others' strategies di lTered in 

l ine w ith the respective cultural mode l :  G erman mothers u sed verbal strategi es while 
Japanese mothers preferred nonverbal behavior, using physical closeness and avoiding 
eye contact (TrommsdorfT & Friedlmeier, 1 993). These d i lTerent strategies of emotion 

rcgu lation indicate a d ifferent prevalence of independent and interdependent regul ation 
in both cultures. The child is considered a separate entity in the German context where 
verbal communication between independent persons is prevalent and necessary, while 
i t  is  in un i ty w ith the mother in the J apanese context where physical contact fosters 

i ntimate interdependence between mother and chi ld. 

Other cross-cultural stud ies on behavioral observations of Asian and Western moth
ers who are witnessing d istress of their chi ld conJlrm the assumption of cultural ly d if
ferent emotion regulation processes (see Table 4.2 and Figure 4. 1 ). For example, Ger
man and I ndian mothers used d ifferent strategies to regulate their preschool chi ld 's 
negative emotions (disappointment for not receiving an expected gift; H ei kamp et aI., 

2(08). German mothers openly expressed (verbal ly and nonverbally) their emotions 

(di sappointment, surprise, d issatisfaction, anger). They also focused verbal l y  on their 
chi l d 's d isappointment, thereby increasing the child's d istress. In contrast, I ndian moth
ers remained calm; they conti nued smi l ing and showed no negative emotions. In l ine 
w ith our hypothesis that Ind ian mothers d isplay higher pro active sensitivity, they took 
the in itiative by reversing the unpacking of the empty box. They also invited their child 
to do the same by acting on an object in l ine w ith social norms and behavioral rules,  
ignoring their chi ld 's disappointment. Therefore the chi l d  does not become ful ly aware 
of h is  or her d istress, making it l ikely that emerging d istress is a l lcviated without much 
need for suppression. This strik i ng example of effective i nterpersonal norm-oriented 

regu lation in I ndian mothcr-chi l d  interactions can be seen as a special i(ll'l11 or sensitive 
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behavior: I gnoring the chi ld 's di sappointment indi cates a form of minim ization that 

would !lot be regarded as supportive parenting from Cl Westcrn perspectivc. ! !owever, 

this seemingly "nonsupportive" parenting helps the child to regulate negative emotions 

effectively. 

Role of Emotions for Parent-Child Relationships 

The above reported results suggest that "supporting" social ization practices can have a 

diJ1'ercnt function in d ifferent cultures, depcnd ing on the cultural meaning. For example, 

European A merican parents' negative reactions to ch i ldren's negative emotions were 

related to harsh parenting and chi ldren's poor adj ustment (Ei senberg, Fabes, Carl o, & 
Karboll, 1 992; Fabes, Leonard, KupanofT, & M artin,  2(0 1 ). Also, European American 's 

parents' d ism i ssing in contrast to accepting and encouraging expression of chi ldren 's 

negative emotions has been shown to i mpede chi ldren's socio·-emotional competence 

(Friedlmeier et aI. , 2( 1 1), I t  is  un l ikely that the mean ing of "nonsupportive" parenting 

is the same in Asian cultures. 

Cu lture-informed studi es have indeed shown that parenting styles and practices can 

have a di lTerent function for chi ldren's development i n  Asian cultures. For example, 

Tao, Zhou, and Wang (20 1 0) have reported for samples fl'om llong Kong and mainland 

China that authoritarian (e.g. ,  d irectiveness, verbal host i l ity) and authoritative parent

ing styles (e.g., warmth, reasoning) are more predictive !()J" the chi ld 's  outcomes as 

compared to parents' reactions to children 's negative emotions. One reason may be that 

the cultural val i dity of measures of the parental responses to chi ldren's negative emo

tions has not yet been tested, and certain items are related to d ifferent cultural bel ief's. 

For example, I n dian mothers who report to fee l  d istressed when their chi ld  expresses 

negative emotions, for instance anger (measured by the CCN ES; self-report), explain i n  

a subsequent structured interview that they feel empathy with their chi ld. They report 

that their ch i ld 's feels sad and reacts angri ly. The mothers bel ieve that it is their respon

sibi l ity to calm down their chi ld. 1 This finding supports the notion that parents' distress 

reacti ons to their ch i ld's negative emotion ind i cate culture-specific beliefs about chi ld  

development and the role of the parent. 

Cross·-cultural studies have shown that seem ingly the same k ind of parenting can 

function d ifferently depending on the respective cu ltural model of agency. For example, 

parental support or parental practices l ike warmth, parental sensitivi ty, or parental con

trol as aspects of socia l izati on can be experienced by the chi l d  in d ifferent ways. This 

not only depends on the chi ld's developmental age, gender, social ization s itu ation, and 

parent-child relationship, but moreover, on the cultural context. 
It should be noted that the meaning of specific caretak ing behavior may vary accord

ing to the parents' goal s  and parents' general parenting style. For example, "parental 

control"  m ay be related to guidance, or monitoring, or the expression or arfect and 

I R. C. M ishra (personal cOll1l1lun icalion, 2( 1 1 )  
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involvement (Grolnick & Pomerantz, 20(9). Al l  self-report measures of parenting su r:. 
fer from the problem that objective and subjective mcasures imply different constructs. 
When the chi ld's experience of parenting is of theoretical interest since the chi ld's 
development is largely based on the chi ld's internal model oft he sel f  and the world, par
ents' self-reports are only partial ly informative. Empirical studies show that the function 
of parental behavior (e.g., contro l )  for social izing their chi ldren di iTers depending on 
the respective meaning of such behavi or for the chi ldren (Grusee & Goodnow, 1 (94); 
this can be moderated by culture and also by the specific  domain in the social ization 
context. For example, sensitivity (i.e., responsiveness to chi ld's needs) and warmth (i.e., 
positive expressivity) have for a long time been seen as aspects of "positive parenting" 
that foster social adaptation in  the same way. H owever, both aspects havc a domain-spe
cifi c  function (Grusec & Davidov, 2007, 2( 1 0). Whereas responsiveness to chi l dren's 
d istress is positively rel ated to regulation of negative emotions and empathy, warmth is 
associated with regulation of positive emotions and peer acceptance (e.g., Davidov & 
Grusee, 2(06). 

For our discussion, thc ways in which the cultural context influences chi ldren's 
experience of their parents' behavior are of interest. Cross-cultural studies have shown 
that Japanese and Korean adolescents, but not German and American adolescents, felt 
neglected by their parents when they experienced low control (Rohner & Pettengi l l ,  
1 985; TrommsdorfT, 1 985). In  cultural contexts where independence and autonomy are 
highly valued, parental control may be less accepted by adolescents; this difTers from 
cultures i n  which interdependence is highly valued ( Rudy & Grusec, 200 I ). Chinese 
chi ldren experience their parents' "control" as related to the value of training, and as 
guidance, warmth, and support (Chao, 1 994, 2001 ; Chao & Tseng, 20(2). H owever, 
chi ldren fl'om i ndividual-oriented cultures experience parental "control" as nonsupport
ive - a threat to their autonomy and a constraint of their agency ( Rothbaum & Tromms
dorn: 2007; Trommsdorn: 1 (85). Accordingly, the cultural context may moderate the 
relation between perceived parenting and chi l dren's outcomes (Cheah & Rubin,  2004; 
Kakihara & Ti l ton-Weaver, 20(9). 

A simi lar moderating eiTect of culture can be seen in studies on "psychological 
control ," which has been reported to have negative eiTects on European American chi l
dren 's devel opmental outcomes (Barber, 1 996, 20(2). H owever, results for European 
American samples differ f1'om other cultural groups. Rothbaum and Wang (201 0) have 
discussed in detail why psychological control (e.g., inducing shame) has adverse effects 
i n  the Un i ted States but not in East Asia, referring to cultural differences in self-con
strual and related cultural values. These studies on caretaking and its effects on devel
opment therefore raise the question of an ethnocentric  bias in general izing from results 
011 Western samples. 

Taking culture into account suggests again that parenting behavior should be stud
ied i n  relation to parenting bel iefs and goals as part of the developmental niche of the 
chi ld (TrommsdorfT et aI., 2(1 2). Depending on the cultural meaning, the same kind 
of parenting goal can man ifest itself in dilTerent behavior and vice versa (Kornadt & 
Trommsdorn: 1 984; TrommsdorlT & Kornaclt, 20(3). Further, the relations between 
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general parenting sty le, speci fic  practices, and parenting goals give a specific functional 

meaning to aspects or parenting. 
Studics on parental style and emotion social ization in !l ong Kong (Chan et a i. ,  

2(09) and in main land China (Tan et  a I . ,  2( 1 0) showed that authoritarian pareniing 

style was related to less supportive strategies, and authoritative parenti ng style was 

related to more supportive strategies for emotion social ization. I nterestingly, authorita

tive parenting was related to both i ndividual i stic and social-relational goals j�)r emo

tion competence, whereas authoritarian parenting was related only to social-relational 

goals. Furthermore, authoritarian parents' relational goals for emotion competence were 

rclated to dismissing and coaching practices; this was motivated to maintain authority. 
In contrast. authoritative parents' relational goals were associated to encouragement of 

emotion expression whi le the underlying goal was to foster interpersonal sensitivity. 
Different regulation strategies are embedded in a cultural system of social ization 

promoting cultural values of independence and interdependence and the different cul

tural meanings of autonomy and relatedness (sce Figure 4. 1 ). In l i ne with the cultura l  
modcl  of interdependence, the Indian and the Japanese chi ld's agentic  regulation is  

embedded, ehanneled, and fuel cd by the regulatory behavior of  the mother with culture
specific variations in interdependence. This is in contrast to German mothers' regulation 
strategies, which are in  l ine with the cultura l  model of independence. Whereas the Ger
man mothers used verbal strategies focusing on the chi ld's distress, I ndian mothers used 
strategies referring to social norms and obl igat ions; Japanese mothers preferred antici
patory sensitivity and an emotion-based c lose unity with the chi ld (amae) (Lebra, 1 994; 
Rothbaum & TrommsdorfL 2(07). Whi le amae, a feel ing of oneness and dependence, 
can be seen as a basis for emotion regulation in Japan, active disengagement fl'om 
goals is a strategy for emotion regulation in I ndia. In Confucian societies, a functional l y  
equivalent regulatory strategy is the em)ltful str iving for self-cultivation and perfection. 
However, even though there is a cultura l ly  di fferent basis for emotion regul ation in 
Asian societies, they all serve the goal to maintain social harmony. In contrast, fostering 
self-esteem and autonomy is of main importance for emotion regul ation i n  European 
American societies (Trommsdorff, 2 ( 1 2).  Accordi ngly, socio-emotional competence 
has a very different mean ing in these cul tural contexts. Therefore, the soeial ization 
conditions (e.g., the mean ing of support and control )  for fostering emoti on regulation 
and socio-ell1otional competence differ in l ine with the respective cul tural model of 
agency (Figure 4. 1 ). 

Summary, Conclusions, and Outlook 

Different cultural models give a di iTerent meaning to social ization condit ions of emo
tion regulation . Accordingly, the development of emotion regulation should be studied 
in lhe cultural context, thus combining the lens of culture with the lens of development. 
The studies discussed above can be organ ized according to the model of agency and 
scl!:'rcgulation (sce Figure 4. 1 ). 
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The reported studies show that different kinds (e.g., conjoint and disjoint) of emo_ 
tion regulation, as an aspect of self-regulation, are related to different cultural models of 
agency (Markus & Kitayama, 2004; Markus et aI. ,  2006) that can be traced back to early 
development of self- and emotion regulation in the cultural context. Caretakers prefer 
culture-specific beliefs and parenting strategies for successfully socializing their child's 
emotion regulation. These beliefs and strategies are based on different views on the self 

and the world. Culture-specific self- and world views structure how caretakers interact 
with their children, how they perceive their role as parents, and related responsibilities. 

German mothers, for instance, would rather promote their child's independent emo

tion regulation (intrapersonal regulation) in line with the belief in authentic expression 
of emotions. In comparison, Asian mothers would rather believe that their children are 

not yet independent, need to find their place within a social group, and need to establish 

a bond with their significant others. Therefore, they view their own responsibility in 

anticipating and fulfilling the child's needs (proactive sensitivity) and to guide their 
child's interpersonal harmony-oriented regulation (Trommsdorff & Rothbaum, 2008). 

However, Asian mothers also differ in their parenting strategies, indicating that the cul
tural model of interdependence embraces various patterns of parenting beliefs and prac

tices that influence the child's socialization (Trommsdorff, 2012). 
This chapter illustrates the limited empirical val idity and restricted theoretical range 

of traditional theories on the development of emotion regulation based mostly on Euro

pean American samples. Cross-cultural studies show that the assumption of a develop
mental shift from inter- to intrapersonal regulation should be modified by taking into 

account a shift to an extended interpersonal regulation. Further, aspects of "support

ive" parenting and of related successful development of emotion competence can only 
be described on the basis of the respective cultural meaning. Culture-informed studies 

show how specific models of agency influence socialization conditions and develop

mental outcomes of socio-emotional competence in terms of achieving a fit between 
cultural values, personal goals, and emotion regulation. 

Clinical Implications 

Taking into account the cultural context and related values for emotion regulation is 

therefore unavoidable in many applied areas, for example, acculturation, intercultural 

adjustment, development in a multicultural context, development of psychopathology, 

or intervention programs on emotion regulation. However, most studies on emotion reg

ulation have dealt with European American populations (for example, see the Handbook 
of Emotion Regulation edited by Gross, 2007). We cannot continue to avoid including 

populations from other cultures into psychological research. It is necessary to extend 
our studies on questions of how people from other cultures are coping with stress (Wong 

& Wong, 2006), and how children's emotion regulation develops in other cultural con
texts. Studying the development of emotion regulation can be palticularly informative 

for the understanding of coping (Eisenberg et a I . ,  2009) and psychosocial functioning 
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(e.g., depression; Caprara, Gerbino, Paciello, Di Giunta, & Pastorelli , 20 I 0). Cross

cultural research needs to address both cultural differences and similarities regarding the 

psychological processes underlying well-being and psychosocial adjustment. 

There is an increasing need for multicultural perspectives of psychopathology 

and for culture-informed intervention programs. Further research is needed to inves

tigate, for instance, whether the same psychological processes (e.g., emotion regula

tion strategies) are conducive to well-being in different cultural contexts. Based on 

culture-informed studies it is doubtful that suppression of negative emotions neces

sarily is generally harmful and that open expression is the more adaptive strategy. An 

example is the famous MOl'ita therapy in Japan (Chen, 20 I 0). The main task is that the 
person engages in his or her unhappy feelings, such as anxiety or shame, by focusing 

on just these feelings and related episodes for a longer period of isolation. The goal of 
this therapy is to have the person engage in harmonious relations after having success

fully accepted his or her anxiety. This therapy would presumably not be successful in  

an individualistic cultural context where accepting negative emotions and the goal to 

maintain social harmony is less valued. The M Ol'ita therapy can be seen as based on the 

belief in the malleability of the self and the fixed state of the world - a belief that is in 
sharp contrast to the belief in the malleable world and a fixed self (Rothbaum & Wang, 

2010; Trommsdorff, 2012). 

Future Perspectives 

Further culture-informed studies on emotion and self-regulation may address the ques

tion to what extent goals of independence or interdependence are activated in different 
situations and vary in their relative importance during development, and how a balance 

between individual and relationsh ip goals is ach ieved (Chan et aI., 2009; M iller, 2003; 

Rothbaum & Trommsdorff, 2007; Trommsdorff, 2007a, 2007b; Trommsdorff & Cole, 

20 I I ). Probably future research will indicate that in times of social change previously 
prevalent forms of interdependent self-regulation will become less adaptive and forms 
of independent self-regulation will become more dominant. Therefore, empirical stud

ies are needed in order to better understand the links between individual development 
and socio-cultural change (Chen, 20 I 0; Chen & French, 2008). Especially in times 
of socioeconomic and political change, cultural tasks and models of agency undergo 

changes that may affect socialization conditions and children's emotion regulation and 

moreover, values underlying socio-emotional competence in specific cultural domains 
(Trommsdorff, 2000; Trommsdorff & Kornadt, 1995; Trommsdorff, Kornadt, & Hessel
Scherf, 1998). 

In case of transitions and socioeconomic change, successful development of emo

tion regulation follows the path of cultural fit. Taking into account the subjective self 
and world views may allow for a better understanding of culture-specific developmen
tal paths to socio-emotional competence, and may also serve for successful culture
informed intervention programs. 
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